CHAPTERIII

REVIEW OF RELATED LITERATURE

2.1 Definition of communication

The word communication originates from the woran@nunis’, which
means common. So communication is an act by whigheon shares the
knowledge, feelings, idea, information, etc., inysasuch that each gains a
common understanding of the meaning, intent and akethe message
(O.P.Dahama & O.P. Bhatnagar 1980:347).

According to Schramm in P. Dahama & Bhatnagar (1%80
communication occurs when two corresponding systupled together through
one or more non-corresponding systems assume gdéstatus as a result of a
single transfer along the chain, we are tryingsialelish commonness.

Leagans in P. Dahama & O.P. Bhatnagar (1980:34/8 ‘$tis a process
by which two or more people exchange ideas, fdetjng or impressions in
ways that each gains a common understanding ah#ssage. In essence it is the
act of getting a sender and a receiver tuned tegdtr a particular message or
series of message.” Furthermore, (Hovland, 196destthat communication is
defined as “a process by which an individual, tlemounicator, transmits
(usually verbal symbols) to modify the behaviour ofher individuals —
Communicators.” Communication has as its centrédr@st those behavioural
situation in which a source transmits a messada)tceceiver, (b) with conscious

intent to affect better behaviour (Miller, 1968).



From the above definition, the researcher concltigigiscommunication is
a process of social interaction, in a communicatgituation two or more
individual interact, and also communication it mean exchange of information,
knowledge, ideas or feelings taking place betweemindividuals. In a face to
face situation communication is not a mere exchanfeinformation but
something more, because in such a situation, alwitly the information one
passes, the gestures, expression, language, theenafrexpression and tone — all
these combined together, create a sort of impabbdm
2.1.1 Communication Models

According O.P. Dahama & O.P. Bhatnagar. (980:350-G@mmunication
Models are present as follows:

Communication takes place when the sender selamgan message and
gives it a special treatment for transmission aa&lected channel to a receiver
who interprets the message before taking the desa@ion. This can be

represented through a diagram as follow:
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Fig. 23.2. Communication Model

These become the elements of communication. Thiawrexjon may be given as

follows:

(1) The sender: We may call him the communicator/ speeurse. It is the
person or apparatus that puts the process intatger The sender may be
the extension worker/teacher in a meeting or imtfief a microphone/radio.

He decides what message to send, how to treab itha his audience—



farmers/students/ housewives, youths—can followaitd what channels
radio/newspaper/ lecture/film show/slides, photphstspecimens to use and
which receivers or audience to reach. If he makepoar choice his
communication is likely to fail.

(2) The message: This is the ‘information packages, tdthnical know-how for
improving farmin, livestock, home, village sanitatj health, etc., of the
people. It may be a single signal—as on poster anptete information
through a pamphlet about the ‘package of practidastruction, blue print,
etc.

(3) The treatment of the message: It refers to the virmyghich the message is
handled before it is placed on the channel. ltppse is to make the message
clear, understandable and realistic to the audience

(4) The channel: It is the avenue of communication, irea telegram, the wire
over which the message is sent, in a radio talls the radio station, studio
and wire ways, in an article, the newspaper in wioigr message is to appear.

The receiver/audience: The receiver may be a spgison when we write

a letter; it may be a group of people who readmtessage, or the messes who

listen to the radio, and see television. The mamdgeneous the audience is, the

greater are the chances of effective communication.

2.2 Teaching Speaking
Bygate (1987:2) says that speaking is a skill, Whieservers attention
every bit as much as literary, in both first andos&l language. So speaking

English is very necessary. Finocchiaro (1969:96) $laat spoken language is



considered primary. All normal people can speak embugh in their community,
although many cannot read and writer. Since thalspg skill is considered to be
primary, the teacher hopes that they can helpttigests develop their students’
communicative competence and motivation in learranignguage. Considering
that, the writer thinks that the teaching of spegkis very necessary for the
students, as the ending of learning a languag® ibet able to speak in that
language. Chang Feng Hsin (1988:15) also supptriedtatement by saying that
there is no use at all learning a language if wenoacommunicate to each other.
Therefore, the teachers are supposed to give nttamtian in teaching speaking,
beside the other skills.

Usually the problem which many students face in speaking class is
they do not have enough courage to speak orallyspodtaneously. Therefore,
the teacher should chooser a technique which eagear and requires
spontaneous language use in the classroom.

In teaching speaking, the teacher should provide tdthnique which
requires much opportunity for the students to sgesdy. The technique which is
appropriate is by giving games to motivate the el to speak as much as they
can. This will encourage the students to partigpadtively in a speaking class.
This statement suitable with Bowen’s Opinion, Bow#&885:336) says that the
active class participation is important in all trenguage skill, especially in
speaking. Any measure of skill impossible withorgqtice.

Beside that the teachers should require the mégesibich the students
know well, such as the students everyday life,rtbersonal experiences, their

social community, etc. If the materials are knowellvlby the students, it will be
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easier for them to express what they want to sawl, Aheir interest in learning
speaking will be achieved. Nasr (1972:19) inveségdhat the effectiveness of a
foreign language teaching also depends on the tewleof materials that is
appropriate to the interest and ability of the dt@h. Besides that it is important
to make students active and involve in activitiisis like Hudelson’s idea
(1991:21) that children in language classes nedubtactive and to get involved
in activities; they need to work on meaningful taskgames. Lee (1974:53)
affirms that children, in their language learnimgelfun, physical movement and

full participation on what is going on.

2.3 Games

In teaching of EFL needs to give a variety of dtigg in class room. One
of the techniques offered to create variation e ¢lassroom is by using games in
the teaching learning activities. Dwayne (1973:58@ntions that games can be
used to present new language skills and concefastietly. It may also produce
a more relaxed atmosphere in classroom and bétigers-teacher relationship.

Krashen (1983:121) recognized that language insbruchave always
made use of games in language classroom mostlyrexhanism for stimulating
interest and often as a reward for working diliggertBames can also serve well as
the basis for an acquisition activity and are tfeeean important experience in
the acquisition process. Students are normallyested in the outcome of the
game, and in most cases the focus of itself andheianguage forms used to

play the game. Indeed, experienced instructors wubrdx with children know that
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they become involved more quickly with an activityt is presented in a game
format.

Since games make students study something fredly,ease, enjoyment,
and a feeling of pleasure and also help give pradti language while keeping the
class lively and interesting, they are indispersalsi the primary school
curriculum and are used, for example, extensivel\EEL classes for children
(Krashen, 1983:155). Furthermore Hudelson (1991:24ys that children in
language classes need to be active and to getvetvah activities; they need to

work on meaningful task or games.

2.4 The Technique of Using Games

The techniques of using games implementation asegyded based on the
procedures of original games used in this actiseaech. The techniques of
games implementation are described bellow: 1)stiidents are put into small
groups which consists of four or two students,® group choose their spoken
men or women, 3) the teacher introduce the gamestagting the name, the
objective and the procedure of the game, 4) theheyaassisted by some
volunteering students play an extra game as a mbyak the students understand
the procedure of the game, the students startngayie game while the teacher
controls and messages the game as well as giveatioti to the students, 6) the
teacher can make some modification or adaptatiotherprocedure of the game
for the seek of the learning goals, 7) the teagees scores for each correct
answer stated by the group or owns, 8) the teamhents the scores of the groups

announced the winner of the game at the end ajdhee.
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» Describe Picture
The procedure is like this: the teacher gives paguto the students. The
teacher divides four groups and each group hastarej which all its members
can see. The teacher gives fifteen minutes to sisstioeir picture with their
friend, after this every group has five minutesay as many sentences as they

can that describe it in front of class.

2.5 The Advantages of Using Games

Games make the students have more spirit in stgdws the researcher
knows the students usually feel bore after getéingther lesson, so by the games
the students receive the lesson with fun. Thisestant suitable with Dorry
(1986:5) he says, “The whole process of teachirdylaarning should be fun.”
Thus, there should be enjoyable situation in tearhnd learning process.

Concerning with the enjoy to learning, Hutchinsonl &Vaters (1986:47),
state, “The emotional reaction to the learning egmee is the essential
foundation for the initiation of the cognitive pess. How the learning is
perceived by the learners will affect what learnimigany, will take place.”
Furthermore, Hutchinson and Waters equate studentsavelers. The Travelers
who can enjoy the challenges and the experiencéiseofourney likely want to
repeat the activity. In this case a need to acdkn@vledge is necessary factor,
but of equal, if not greater importance is the needctually enjoy the process of
acquisition.

According to Alan Chamberlain (1980), the advansagfegames are:

- They allow more Variation of classroom activity.
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- Students participate actively in the lesson, andhdet of talking.

- Students will be learning unciously, as they sttivsucceed in the contest.

- Since they are concentrating on solving the problposed by the game, they
will use the language more naturally and lessamikciously.

- Students will get used to working together in sntabbups or teams, thus

facilitating the introduction of other group worktavities.

2.6 The Requirements of Games
According to Weed (1974:114) there are twelve datdor selecting
games:
- Decide on the Decide on the purpose of the garse fir
- Consider the space the writer has in which to gi@yames.
- The number of students will limit the choice of tiemes
- Decide whether a game is to be individual commetitr team effort.
- The age group into which the students fall is aaotactor to consider.
- Think about the activity level
- Pick the general type of games
- Decide a head of time on the writer’s time limit
- Plan the use of proper ties
- Decide whether the writer wants to give rewards.
- Buy and refer to some game books.
- Adapt the game the writer selects to suit the wsatgituation.

For games to be successful, Alan (1980:28) staite: th



14

They must be motivating or to put it in lay terrhete must be an element of
fun involved. This generally means that is not oty activity it self
interesting, but there is some from of competition.

This competition may be among the pupils as indiald, among groups from
small “team” of 2-3 pupils to two large “teams” orporating the whole class,
between an individual (teacher or pupil) and th& of the class against the
clock, that is the activity must be completed withicertain time limit.

The rules should be easy to explain. If the gameso® complicated, valuable
time will be lost explaining, pupils may become dmbior confused, and little

learning will take place.



